Study Syllabus - “Hatchalat Gemara”Grades 6-8
Educational Assumptions
This study syllabus will be guided by the following educational assumptions:

e The Oral Torah (Torah Shebal Peh), was revealed by HaKB”H to Moshe,
formally commencing at Mount Sinai.

e The Oral Torah is the process which forms the basis for the Halachah, the
National Legal System of the Jewish People, as well as the Aggadah, the
traditional beliefs and values of the Jewish People.

e The literature of the Oral Tradition (Mishnah, Tosefta, Midreshei Halachah,
Beraitot, Amoraic Literature and Talmudic Literature) is the product of the Oral
Tradition process. These sources do not reflect the entire body of literature of the
Oral Tradition, but only those sources which have been passed down to us through
scholars and scribes.

e The literature of the Oral Tradition was intended to be learned in oral form, not in
printed form, and every effort should be made to bring the student to re-
experience this oral form and to appreciate its ramifications.

e The literature of the Oral Tradition should be taught in distinct stages:

— Mishnah - 4™ and 5" Grades
— Parallel Tannaitic Sources (Tosefta, Midreshei Halachah, Beraitot) - 5"
Grade. Here, the goal is to teach the child to compare and contrast different
sources from the same period, an of the same type, as preparation for study of
the Talmudic sugya, which does this as a matter of course. Prior preparation
of the pupil for this thinking process makes learning Talmud more
straightforward later on.
Note: These two levels are delineated in the Mishnah Syllabus for Primary School.
= Memrot - brief statements, usually attributed to a specific Amora, which
comment on an earlier source (mishnah, baraita, or earlier amoraic statement)
or present a new halachic or aggadic idea.
= Shagla v'Tarya - discussion and analysis of tannaitic or amoraic statements.
Note: These two levels cannot be separated according to grade. The division between
them is designed to help pupils to enter the sugya in graduated stages, especially
during the earlier stages of study.
= Commentators - While the focus of study should be firmly fixed on the text
itself (Mishnah, Gemara), pupils should be gradually introduced to classic
commentaries. The main goal is to demonstrate to the student how the
commentaries may by used to help understand the text. A secondary goal is to
expose the student to figures and sources which will become central to his
later stages of learning.
= Halachic decisions

e This division of the study of Oral Tradition literature into stages is based on
methodological and didactic considerations. The methodological considerations
include language, cognitive processes inherent in the texts, literary intent, and



historical and cultural background.  Didactic considerations include the
developmental stages of the child, identification of the cognitive processes
required of the student in study of the texts, sorting of material in accordance with
degrees of complexity and difficulty, etc.

e Goals for textual study should be divided into “material”, “formal”, and
"educational” objectives: text material to be learned, acquisition of skills, and
acquisition of beliefs and values. The balance between these two objective in the
syllabus is determined by the rate at which the educational institution wishes to
bring the students to independent ability in textual learning.

Organizational Assumptions

This study syllabus is based on the following system assumptions:

Study is organized in 60 minute periods.

This syllabus is to be based on five lessons per week.

The school year is divided into three terms, each term consisting of ten weeks of study
(“net”) after allowances for exams, special events, etc, for a total of 50 hours per term, or
150 hours per year, devoted to Talmud.

e This study syllabus will divide the learning of Talmud into two programs of
study, which will take place concommitantly: the regular learning of a
Talmudic tractate and ongoing instruction devoted specifically to the skills
aspect of learning Talmud. Of the five lessons per week allocated for the
study of Talmud in the sixth to eighth grades, it is recommended that one
lesson per week be devoted to the skills instruction, and the other four to the
learning of a tractate. The two elements should be connected by the
methodical instruction in the tractate according to the elements of the skills
syllabus. For instance, the teacher should be careful to point out to the
students the examples of the various types of sugyot learned in this syllabus
as applied to the sugyot studied in the tractate. Several such points of
intersection between the texts and the skills will be noted in the syllabus.

o We thus arrive at a breakdown into hours, in which out of the fifty hours devoted
each term to Talmud study, ten hours are devoted to the skills syllabus and the
other forty hours are devoted to the study of the following Talmudic chapters:

Grade Massechet and Chapter
6 Berachot Chapter 4: Tefillat Hashachar
7 Bava Metzia Chapter 3: Hamafkid
8 Pesachim Chapter 10: Arvei Pesachim



Syllabus Structure

This study syllabus will be presented as follows:

1. Initial listing of overall goals (grades 6-8) in the areas of Content, Skills, and
Values.

2. Specification of each grade level for all overall goals (horizontal listing)

3. Specification of each grade level by terms, including a recommended allocation of
lessons

This syllabus will not detail texts or learning materials, teaching methods or student
evaluation. However, in presenting the different teaching units and their goals, some
broad general suggestions regarding texts, ideas, and emphases will be made.

—=Suggestions will be divided into 3 parts: Concepts and
themes, skills, and values. Only the skills are mandatory
parts of the program. Concepts, themes, and values are
suggestions, designed to aid the teacher in making the
learning more engaging and more meaningful to the
student. The teacher may select those ideas and values
which he prefers and which fit into the proposed time

frame.
Evaluation is a vitally important component of the teaching program and will be
addressed in a different framework.

The skills-oriented goals outlined in this syllabus are designed according to a study
continuum based on a logical progression. It is important that students master one skill
before progressing to the next one. The teacher may feel the need to deviate from the
amount of time that the syllabus recommends devoting to each stage, and he should feel
free to adjust the pace of the skills-instruction in accordance with the progress of the
students. If the teacher needs further examples of different skills, he may find them by
searching for keywords in a Concordance or in the Bar-llan Responsa project, as well as
by utilizing books such as Rabbi Nosson Dovid Rabinowich's Talmudic Terminology or
Rabbi Yitzchak Feigenbaum's Understanding the Talmud.



Overall System Goals

1. Content-Oriented Goals - The student shall know:
1.1 What is found on a page of Talmud and where it is situated
1.2 Names and basic biography of selected prominent Amoraim
"1 The purpose of teaching students names and biographies of
Amoraim is twofold: to help students identify with the Talmud and
venerate it by learning to identify with and venerate the Sages who
produced it; and to help students orient themselves in talmudic
discussions by recognizing the rabbis who are participating in the
discussion.
1 Students should learn to identify all rabbis mentioned in the
talmudic discussion, including where (Sura, Nehardea, Pumbedita)
and when (which other rabbis were his contemporaries, his
teachers and his disciples?) he was active. They should use tools
such as Aiding Talmud Study, Atlas Etz Chaim, and Encyclopedia
leChachmei HaTalmud for this purpose. "Selected prominent
Amoraim™ will be discussed each year in slightly more thorough
fashion, in order to help students gain a basic working acquaintance
with the "map” of talmudic discussions. We will note where these
Amoraim are mentioned in the massechet being studied, so that the
teacher can teach about them as they are encountered in the gemara.
1.3 Names and basic biography of major commentators and poskim
1.4 Common terms and phrases in Talmud
= NNY ,RPIN ,RMINN ,PNINN 2INP/IN ,RIN L1127 10,810,130
= .00 L2 DYDY L2 NN L RNPINND XD RYM
= IRY RN ,RII0M PRNR PPNN ,RNAPN 00N ,DDIOR INPNT NI ,YNY RN
= LRNOR,..T RNDYV N T .00, RNOVA ,pNWN RN ,RNPV IRN Y9N 00 RIN
/19 RIPNR RIN N1 I N1 RIN IRY ,ONN ..RIN ,RIV IRN ,5DIN .oanpTn
RINN RIN
PN RPAY ,Y1ON ,RHHIN RPAR JINIOR DY IR IR
LINPA RN INRT RN LRIAN JRIN MIN PN 2N 2110 RN ,RIN RN ,JRND
D»”NON 1% RO ,H09MP RN ,IYAMP IRNA 1NN RIR
= N7 PN PN ,0IVAN/0WA ,RNDIT IR, 11I0R N 10N YA IND RIYDR
RTPIN/NPN ,ANYN )N IR ,RNYY NINR IR RN
MY RYAN DR ,RIINR RIWD 2INNT RIR ,NY MNIR ,RDR IIPDR INRT RN
799 PI9N ,P2A) IR NN )TN ROV LRNIPPIR RIDY ,RMAD
N L,RINR NN LRPVDN )Y IND ROR LRIMX RY PIVONIR/RINN JRVIVD
N0 PNV T IMY PN PRI TARITRY 1Y YRVn Rp ,INYT RPYD RNT
NN PI0A RP ,NY 93T IRN R IR IRND INNY 7D INY RMPR IRND ,NIPON
= INRP 1IN RIOMNN DN 1IN RIVR INRY 190 ,2INP 29N
= N1 RN N RPYT LN NNIWN 11, RIR 1Y RY LJIPDY IRNA RIN LJ1POY IRNL
,T2TTR RIQR 12D, PRYVIVY ROWVH RAW RN ,RIINDNA N 737/RIIN0N 29N
MNT "N W01 NN
= LRIY/RIR LRNYT RM RN RDY/ROT/RPR N R ROV RN N
RNYH/RINR
= TR ..RTN ,RNWN N ,)NT N
= N2 10,72°721,02NN39 ;IR MY, IR LR

=
=

RNV
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= 920 M ,INR TN ,...RY IRI TY PRIND RDY IRIND
= MIN ,9"NP RN ,INRP IRN N IR
= Prefixes (p ,n ,7,78 ,R) and suffixes (3 yn» ,n ,n ,R)
= Numbers
= Laws of equivalence Aramaic = Hebrew
1.5 Basic Aramaic Vocabulary - see R. Adin Steinsaltz, Madrich Talmud
. Skills: The student shall be familiar with the following concepts and tools, and
acquire appropriate levels of competence in analyzing or applying them:
2.1 ldentifying component parts of sugya: tannaitic sources, amoraic memrot,
discussion (X101 RHPY)
2.1.1 Differentiation between different kinds of memrot: informational, legal,
explanatory, qualifying (see R. Yitzchak Feigenbaum, Understanding
the Talmud, p. 5).
2.1.2 Differentiation between information questions (mbxrw) and attack
questions (nywip)
2.1.2.1 Different kinds of information questions: authorship, legal,
sources, explanations
2.1.2.2 Different kinds of attack questions - see classification in
Feigenbaum, p. 5
2.2 Sugya types:
2.2.1 Mishnah commentary
2.2.1.1 Reasons and derivations: »m 7313 ...230 ,RNYV RN 29 NN RIN

2.2.1.2 Specifying cases: mmwH a1 Y78RI T /I R IT RY RMIIX ROV
(01W9) MT 1N (T RNIYY) PIT HY

2.2.1.3 Specifying tanna: R3an RN »In RN RN
2.2.1.4 Challenges: logical, self-contradiction, contradicts other tannaitic
sources
2.2.2 Halachic midrashim
2.2.2.1 mmw nn
2.2.2.2 extrawords
2.2.2.3 mMNo) VPN
2.2.2.4 ammYp
2.2.2.5 mwn T8N0 (N
2.2.3 Independent amoraic discussions
2.2.3.1 Identifying the memra and its purpose
2.2.3.2 Following stages of discussion
2.2.3.3 Proofs, questions, and responses
= From scriptural sources
= From tannaitic sources
= From authoritative Amoraic sources
=  From logical considerations
2.3 Understanding aggadic sugyot
2.3.1 Aggadic midrashim
2.3.1.1 Understanding the pshat of the pasuk and the question bothering
the darshan
2.3.1.2 Understanding the midrashic method used by the darshan
2.3.1.3 Understanding the idea conveyed by the midrash
2.3.2 Aggadic stories
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2.3.2.1 Biographical and historical background (when relevant)
2.3.2.2 Translation tools (dictionary, Steinsaltz, Art Scroll, computer)
2.3.2.3 Understanding the structure and the idea of the story
2.3.3 Spiritual instruction and wise sayings
2.4 Analyzing structure of complex sugyot
2.4.1 Identifying sections
2.4.2 Interrelating the sections
2.4.3 Tables and flow charts
2.5 Comparing parallel sugyot
2.6 Ability to understand halachic reasoning in terms understandable
and relevant to the student
2.7 Ability to identify variant texts in the Mishnah and the gemara
and to understand their ramifications
2.8 Talmud commentaries
2.8.1 Rashi
2.8.2 Selected tosafot
2.8.3 Rabbenu Hananel
2.8.4 Selections from other rishonim
2.9 Halachic application (psak) - selections from:
29.1 Rif
2.9.2 Rambam
2.9.3 Rosh
29.4 Tur
2.9.5 Shulchan Aruch
2.9.6 Contemporary halachic works: ,nna%ns naw nmvw
N TR VM
3. Values goals: The student shall accept and internalize the following beliefs
and values:
3.1 The sanctity of Torah-sheb'al-peh and its organic connection to Torah
shebichtav.
3.2 The wisdom of Hazal in their understanding of the Torah and of human
nature.
3.3 The moral and spiritual sensitivity of Hazal.
3.4 The authority of tradition and halachic precedent.
3.5 The complexity, depth, and sophistication of halachic reasoning.
3.6 The creativity and dynamism of the halachic process.
3.7 The importance of learning Talmud as a religious obligation.
3.8 The contribution of learning Talmud to one's religious outlook and
observance.



System Goals Spreadsheet - Mishnah and Gemara
Allocation of Overall System Goals by Grade Level

X= Initial instruction + = Additional instruction
Grade 6 7 8
Content-Oriented Goals

1.1 X

1.2 X + +
1.3 X + +
1.4 X + +
15 X + +
1.6 X + +

Skills-Oriented Goals

2.1 X + +
2.2 X + +
2.3 X +
2.4 X + +
2.5 X +



Specification of Overall Goals for Each Grade
Level

Grade 6

1. Content-Oriented Goals - The student shall know...
1.1 Names of selected prominent Amoraim and basic details about their lives:
Rav (Berachot 27a), Shmuel (27b), Rav Huna (27a), Rav Yehudah (27a),
Rav Nachman (27a), Rav Chisda (27a), Rabbah (29b), Rav Yosef (29b)

1.2 Common terms and phrases in Talmud:

= 12) ANP//AN (R 1Y) RIN (2" 19) 132710 ,(R”Y 12) RAN (R 1) 13N
NNY L(R7Y 19) RN ,ROINN ,PNINN (R"Y

= 70,0070 ,..2 DYDY ... NND LRNYINND (27 1I) RO L(R"Y 1) RYNM
9 N5 5INY LoINT RPR ORN 5.LL.RWMA LLRINT RIVWORND ;TR L.RTN
Y Loy

= L,(R" 03) PPN L,(R”Y 12) 722110 ,(R”Y 12) 1007 207 ,(R"Y 13) YNV RN
(2”y N2) RN

= RN L(RY VI) RNYV RN L(R”Y 1) RIP IR ,RIP ORN LI RIN 9 00 R
e T ROPO (R”Y VI - 27 NI) M0 A .00 (2" 12) RNYVA ,(R™Y 19) YYD
N9 RPNR RIN / RINN RIN ,RNOHR

= ,RHY991n ,RPAR (2”7Y 1VI) R2IYN ,(2"Y 1) IR (R 1I) D IR INR
N1 RPAY (R 1) Y»ON

= RIN N, PININN 2N 0 RN L(RTY 1) RIN RN LR 1) 2210 ,(R™ Y) 181
MYY M ,(2”Y 19) IIRT RN ,RIIN

= L(R"12) RNDYT IR, 1708 M (R 12) 100 ,°92 (R 1) 10D RPN
1) 1Y NNOWN 270 ,)NT 120,170 L(R”Y 12) Im1Y 'XNN DR ,0IVAN/VVA
,ANYN L(R7Y V) 190 IR (27 13) RNYYWA NINR IR L(27Y 1) RN (R"Y
IND 01 091 L(27Y 1) NIRY (R 1) DNN ...RIN L(R"Y VI) RNMIN/N1N
%A RY MI59Mp RNAL,(R™Y D) 099Mp RN L(R”Y D) 109192 RIR 1072

= LRIINR RIWY INNT RIR ;1Y MNR ,RDIR TPYDR L(27Y V) MINRT RN

= ,(2” ) *7oN ,N27TR ,RIR ;7320 ,(27Y 1) RWVP ,RNPY  RONPIR ,RMAD?
9 719N L7291 (R 1) IR M)

= ,(2" 1) M0 (R 1) R (R"Y 1) RNV L(R"Y 13) RN L(R"Y 1) N
19) RIH/RIR (R NI) RNHT L(R7Y 13) RN ,RD (2" 1) RDIO/RNDIN/RDN
RIO/RIIR (2"

= NN L,RINR NN ,ROR LRI RY RPN )Y NNY RITONWIR/RIMN | RVIV
RIN T IMY PN PRI GR T RY 1Y yRvn R ,INYT RPYD ,RNMT
NN NS 7YY NNY L RTIR RN NI RINL,NIPON L(RTY 1I) NIN YNV 1)

NNMY Y NNY RPR

= INIRP 97 RIDNN ION N KRR (R 1) I0RP 270,207 90

= JPPOY RN RIN,JIPOY RN L(R”Y 13) RIN/]N 1 ,(R”Y V) ROR .10 R
(27 D) R71aNDN M1 N/RIANDN L(R"Y 13) 01 RPIT L2970 01 RN (R 1)
(R 12) N27TR, ROR ,(27Y NI) 920 ,7RYVIN ,RWP RAM R LRIV IRN
J091 NN

= TN ,NA 110 ,72Y772,79NN3Y ,RN2YN L(R”Y 1) 90 IR (R VI) RO
mnT

= ..RD IRD TY RIND RNYY PRIND
= Prefixes (p ,n 7,78 ,R) and suffixes (13 0,0 ,n ,R)
= K720 ,0Y0



"1 These terms will be taught both in the framework
of the consecutive study of anwn n%»an pas and in
the framework of the skills-based curriculum. A
place where each term appears in anwn n»an P
has been noted. A full listing of their appearances
in the chapter will be found in the detailed
teaching outline below.

2. Skills-oriented goals

1 These skills will be taught both in the framework of
the consecutive study of anwn nYan s and in the
framework of the skills-based curriculum. In the
text curriculum, they will be taught as encountered
in the sugyot. In the skills curriculum, students will
practice each skill on a few selected sugyot - when
possible, from anwn n%an pas.

2.1 Identifying component parts of sugya: tannaitic sources, amoraic memrot,
and discussion (801 RHpW)
2.2 Sugya types and their structures
2.1.1 Mishnah commentary
= Derivations: " 733 ...230 ,RNPV RN 197 70 RIN
= Specifying cases: Ot 9”881 I /W R T RY  RMIIX ROV
(01WA) MNIT 271 ,(T RPYV) PYT HV MNYH
=  Specifying tanna: Rin jxrn
=  Challenges: logical, self-contradiction, contradicts other
tannaitic sources
2.1.2 Independent Amoraic discussions
2.1.2.1 Identifying the memra and its purpose
2.1.2.2 Following stages of discussion
2.1.2.3 Proofs, questions, and responses
= From scriptural sources
= From tannaitic sources
= From authoritative Amoraic sources
=  From logical considerations
2.3 Analyzing structure of complex sugyot
2.3.1 Identifying sections by means of keywords
2.3.2. Interrelating the sections
2.3.3 Tables and flow charts
2.4 Talmud commentaries
2.4.1 Rashi
2.4.1.1 Identifying the problem or "gap" in the gemara
2.4.1.2 Understanding how Rashi's solution fits the language of the
gemara
"1 Occasional selections from other commentators
and poskim will be brought, both to sharpen
understanding of the gemara and to give students
initial acquaintance with other important tools
for understanding gemara.



2.5 Understanding aggadic sugyot
2.5.1 Aggadic midrashim
2.5.1.1 Understanding the pshat of the pasuk and the question
bothering the darshan
2.5.1.2 Understanding the midrashic method used by the darshan
2.5.1.3 Understanding the idea conveyed by the midrash
2.5.2 Aggadic stories
2.5.2 1 Biographical and historical background (when relevant)
2.5.2.2 Translation tools (dictionary, Steinsaltz, Art Scroll,
computer)
2.5.2.3 Understanding the structure and the idea of the story
2.5.3 Spiritual instruction and wise sayings
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3. Values-oriented goals
1 Many values-oriented goals, related to the attitude we
aim to engender towards Hazal and Torah sheb'al-
peh, have been addressed above. Below we will
suggest values-oriented goals related to each spefiic
sugya to be studied. Here we will list only those
values-oriented goals of a general nature which have
specific relevance to hatchalat gemara.
3.1 The central importance of the Mishnah for any halachic or aggadic
discussion.
3.2 The balance between the authority of the Mishnah and the creativity of
Amoraic interpretation.
3.3 The value vs. the problematic nature of tefillat keva.
3.4 The centrality of the connection to the beit hamikdash in Jewish
consciousness and practice, even after the hurban.

10
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Grade 7 - honors
1. Content-Oriented Goals - The student shall know...
1.1 Names of selected prominent Amoraim and basic details about
their lives: Abbaye (Bava Metzia 34a), Rava (34a), Rav Papa
(34a), Rav Ashi (35a), R. Yohanan (34a), Reish Lakish

1.2 Common terms and phrases in Talmud:
= R720M JRNR ,PPNN ,RNIPN (R 13) 22100 ,DDIOR ,YNY RN
= nNY RPNR RIN / RINDN RIN ,RNHR
= NN RPAI,YHON ,RHHIN RPAR ,RIIPN ,INTR LY INR INR
= NNIWN N ,NT 00 PN ,AIMY RNN DR ,0IWANI/0WI YA 10D RIYIIN
JIRY DN LLRIDRTIN/NPN ,ANYN 970 OR ,RNOWA NINR IR RPN 1Y
MHa RY ,MI59MP RN 1N RIR 1N IRND N1 09N
= LRIINR RIWVD 2INNT RIR N MNRRDR TIYDR PINRT RIR
= ,7791,]IR TN TIN ,N2TTR ,RIQR 120 ,R0DP RNV RONDPIR ,RMAY
Y Mam
= ,RWP RO R LRIV IRN ,RIANDN NI 1I7/RIIN0ON N1 RPIT N M) RN
V9 N ,NATTR RN ;720 ,PNYVIN
= MNT TN ,NA 1N ,TIYITA,NYINNYY RN ,IN IR LRI
= ..RDIRDTY RIND RNYY PRIND
= Prefixes (p ,n ,7,78 ,R) and suffixes (13 ,yn» ,n7 ,n ,R)
1 These terms will be taught both in the framework
of the consecutive study of Tpann o and in the
framework of the skills-based curriculum. A place
where each term appears in Tpann 19 has been
noted. A full listing of their appearances in the
chapter will be found in the detailed teaching
outline below.

2. Skills-oriented goals

1 These skills will be taught both in the framework of
the consecutive study of Tpann p1a and in the
framework of the skills-based curriculum. In the
text curriculum, they will be taught as encountered
in the sugyot. In the skills curriculum, students will
practice each skill on a few selected sugyot - when
possible, from 1pann pra .

2.1 Sugya types and their structures
2.1.1 Independent Amoraic discussions
2.1.1.1 Identifying the memra and its purpose
2.1.1.2 Following stages of discussion
2.1.1.3 Proofs, questions, and responses
=  From scriptural sources
= From tannaitic sources
=  From authoritative Amoraic sources
=  From logical considerations
2.2 Analyzing structure of complex sugyot
2.2.1 ldentifying sections by means of keywords
2.2.2. Interrelating the sections
2.2.3 Tables and flow charts

11



12

2.3 Talmud commentaries
2.3.1 Rashi
2.3.1.1 Identifying the problem or "gap" in the gemara
2.3.1.2 Understanding how Rashi's solution fits the language of the
gemara
"1 Occasional selections from other commentators

and poskim will be brought, both to sharpen
understanding of the gemara and to give students
initial acquaintance with other important tools
for understanding gemara.

2.5 Understanding aggadic sugyot
2.5.1 Aggadic midrashim
2.5.1.1 Understanding the pshat of the pasuk and the question
bothering the darshan
2.5.1.2 Understanding the midrashic method used by the darshan
2.5.1.3 Understanding the idea conveyed by the midrash
2.5.2 Aggadic stories
2.5.2 1 Biographical and historical background (when relevant)
2.5.2.2 Translation tools (dictionary, Steinsaltz, Art Scroll,
computer)

2.5.2.3 Understanding the structure and the idea of the story
2.5.3 Spiritual instruction and wise sayings

3. Values-oriented goals

(1 These will be discussed in the framework of allocation
of lessons
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